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1. 
Practitioner-oriented Masters study
1.1
Four ‘anchors’ in your Masters-level professional development
Before outlining the reflective aspects of the DRC course unit, it may be helpful to set these in broad context. Our MA programmes provide you with a structured, (1) academically-located, (2) professionally-oriented, and (3) research-informed and researcher-developing space in which you can take the time (often in short supply when you are teaching) to think about what you do, why you do it, and what issues, possibilities, and problems in your professional context you want to address, i.e. they are a space for your continuing professional development. 
1.2
The ‘anchors’ of this course unit
This DRC course unit has the same four anchors. It is the course unit which most explicitly addresses your researcher development. The academic Masters-level home of the programme requires that you begin developing researcher competence (a preparatory step for Doctoral studies even though only some of you will continue your studies and professional development in this way. However, such researcher competence is also required by continuing professional development which, for us, is largely characterised by its reflective practitioner stance (see below). Thus, the DRC course unit contributes to the development of your researcher competence for both academic and professional development purposes.

2. 
Reflection
2.1
A reflective ethos
At various points during your MA studies with us, you will probably have encountered the terms reflective practitioner and reflective practice. Although are not foregrounded in our programme descriptions, our LTE team
 tends to use these terms to capture one way in which we understand your role / identity and main activities during your MA programme
. Certainly, reflection is an important element of our MA ethos
. For example, in most course units you are explicitly required (e.g. for the assignment) to reflect on some aspect of your practice. Additionally, in some course units (e.g. The Psychology of Language Learning), you are asked to reflections on your study experience.

2.2
Reflection in this course unit
The Developing Researcher Competence (DRC) course unit foregrounds reflection. Its backbone or core is provided by the 10-Step DRC Research Experience during which you undertake a guided, small-scale piece of research. This prepares you for the Dissertation in general terms and, in many cases, also more specifically as the topic for the DRC research Experience and the Dissertation are often closely related).
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Fig.1: The DRC Research Experience and the Dissertation

Throughout your DRC Research Experience, as illustrated in Fig.2, we ask you to undertake ongoing reflection on the process and progress of your research. This represents what might – in an extension of Schön’s (1983) terminology - be termed reflection-in-action. Then, at the end of this DRC Research Experience, we ask you to review those earlier reflections-in-action, and draw out any insights which have resulted from your DRC Research Experience, namely insights about: a) research; and b) being a researcher. This second stage can be understood as reflection-on-action. Fig.2 also indicates how the three-part assignment is informed by: 
a) 
the steps of your DRC Research Experience; 
b) 
your experience of it as ‘captured’ in your ongoing Research(er) Journal entries (reflection-in-action); and 
c) 
your subsequent critical review (i.e. reflection-on-action) of your Research(er) Journal entries for Steps 1 – 10.
Several clarifications, however, are needed since Fig.2 simplifies the process. Both types of reflection probably inform all three assignment parts to some extent and both types probably take place concurrently even though they are explicitly presented consecutively above. Further, the activities undertaken in each DRC Research Experience step will probably inform your Assignment Part 3 Critical Reflections as well as contributing to Parts 1 and 2.
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Fig.2: The DRC Research Experience: Reflection and the three-part assignment
3.
Introspection

3.1
Introduction
Later in this course unit, we will explore what is involved in the following introspective research methods: a) Diary Studies; b) Think Aloud; and c) Narrative Inquiry. For our present purposes, it is necessary to address diary studies here because of they are similar to, but difference from, the kind of introspective activity you will be undertaking alongside your DRC Research Experience. Before going any further, a word of warning is necessary because the introspection terminology can be slippery. The TESOL literature often uses diary study as the over-arching term for both diary studies (i.e. written for essentially private purposes) and journal studies (i.e. written for potentially shared / public purposes). In the wider educational literature, both types of study might be termed Learning Journals:

	Learning Journal
(e.g. Moon, 2006)
	A potentially shared introspection by students of their learning experience.
In effect, we ask you to do this with regard to the learning experience that the DRC Research Experience represents vis-à-vis your researcher competence.


A second distinction can be made between, on the one hand, introspections generated as the data for a research study (.e. the data used in order to help the researcher address the research questions they have set for the study), and, on the other, introspections generated by the researcher as a monitoring mechanism throughout their researcher process.
	
	Private
	Shared / public

	Introspection generating data for a research study
	Diary Study
	Journal Study

	Introspection undertaken to monitor the process and progress of the research study
	Research(er) Diary
	Research(er) Journal


Fig.3: Distinguishing introspection terms
3.2
Diary Studies / Journal Studies
In our field of TESOL, a Diary Study might involve a language learner maintaining their own essentially private reflections (i.e. diary) on their language learning experiences. This activity would become a Journal Study if these entries were shared with their teacher-as-researcher for example. Similarly, a language teacher might maintain their own essentially private reflections on their language teaching experiences (i.e. Diary Study) or share these entries with other teachers / researchers for example (i.e. Journal Study). 

As an example of a Journal Study which could be undertaken (in miniature) by you for your DRC Research Experience in this course unit, consider the following situation. A TESOL practitioner might be interested in her learners’ experience of the new technologies being introduced in the classes. In order to capture these experiences, the teacher might ask the learners to maintain an introspective record of their language learning experiences of technology in which they introspectively produce an account of their class experiences in the period in question. Thus, the data would be generated through learner-completed journal entries which would later be analysed by the teacher-as-researcher.
3.3
Research(er) Diaries / Research(er) Journals
Research diaries are an essentially private introspective tool used by a researcher to monitor the process and progress of their research. Based on your experience of researcher introspection in this course unit, we will be strongly advising you to maintain a research diary throughout the larger-study which will be the basis of your Dissertation
. Prior to this use of a research diary for your Dissertation, you are required to maintain an introspective journal entry after each step of the DRC Research Experience in which you note down your ongoing activities, feelings (e.g. anxieties), and thoughts about the progress and process made during the step concerned. Because these introspections are potentially shared (i.e. they may be included in your assignment), it is best to term this introspective activity a Research(er) Journal. Thus, you will be engaged in a Research(er) Journal activity during the DRC Research Experience.

	Introspective instrument
	Function

	Used in DRC
	Not used in DRC
	

	
	Research diary
	An essentially private introspective means through which a researcher monitors the process and progress of their research.

This is something we strongly encourage you to do whilst undertaking your Dissertation.

	Research(er) journal
	
	A potentially shared introspective means through which a researcher monitors the process and progress of their research; 

We ask you to do this whilst undertaking the DRC Research Experience.


Fig.4: Research Diaries and Research(er) Journals (on your MA programme)

Fig.4 highlights the first purpose of the Research(er) Journal we ask you to undertake during the DRC Research Experience for this course unit. Thus, mirroring good research practice, this undertaking provides you with the experience of monitoring your research process and progress. As discussed next, there is an additional purpose however.

3.4
Reflection towards your developing researcher competence

The other purpose underlying the requirement to maintain a Research(er) Journal for DRC is that if encouraging you to reflect on what you have learned about research and about being a researcher, learning that informs Part 3 of the assignment. The second purpose for your DRC Research Experience journal activity provides a link to the Learning Journals with which we started this section, i.e. one reason for maintaining a journal of your DRC Research Experience is to help you articulate what you learned through it about your developing researcher competence. In practice, the two purposes work hand-in-glove so to speak (see Fig.5) with only one set of introspective data entries but a changing focus when you move from reflection-in-action to reflection-on-action.

	Research(er) Journal activity
	.. which becomes a …
	Learning Journal activity

	Introspective entries after each DRC Research Experience step (i.e. reflection-in-action), thus creating entries for Steps 1 -10
	→

	… when you review (i.e. reflection-on-action) the Research(er) Journal entries with view to drawing out insights for the DRC Assignment Part 3 re your learning about research and being a researcher.


Fig.5: Moving from Research(er) Journal activity to learning journal activity
4.
Research(er) Journal

	Borg, S. (2001). The research journal: A tool for promoting and understanding researcher development, Language Teaching Research, 5, (2), 156-177.


A useful article discussing the use of Research(er) Journals

4.1
Resonating terminology
In the above article, Borg distinguishes between process benefits and product benefits of keeping a Research(er) Journal, a distinction which resonates with our earlier discussion (as illustrated in the figure below):

	Schön
	Borg
	DRC / Dissertation

	Reflection-in-action
	Process benefits
	Research(er) Journal function (entries for DRC Research Experience Steps 1-10)

	Reflection-on-action
	Product benefits
	Learning Journal function (informing Assignment Part 3)


Fig.6: Comparing terminology (Schön, Borg, and DRC)

For Borg, process benefits occur in the moment of writing (i.e. concurrent, reflection-in-action) and they contrast with the product benefits which you can 'reap' when you later read over your journal (i.e. retrospective, reflection-on-action).
4.2
Process benefits
The Research(er) Journal “can assist the researcher in exploring concerns and identifying ways of addressing these … [and it] ... allows anxieties ... to be aired and examined, hence opening the way to possible solutions” (Borg, 2001: 169). ‘Concerns’ and ‘anxieties’ may often be experienced as constraints; as things that prevent you from doing things; as things that de-motivate you. Borg argues that by writing about your concerns and anxieties, and by understanding the reasons why you have these concerns, you may be able to see new ways to change the concerns from being obstacles to becoming challenges that you can overcome. He then talks about his own experience of maintaining a Research(er) Journal:

the journal provided a medium through which I was able to distance myself from a difficult situation, to make explicit the problems I faced and to gain a fresh perspective on these which allowed me to overcome them
Writing about something can create a distance between yourself and a problem you are facing. It can also give you a new perspective on something difficult, and this may help you understand the problem better and then find a way to solve it. The above process benefit is not something that is easy to convince anyone about simply through writing about it, or asking you to read what we can write about it. Rather, the best way to appreciate the process benefits of a journal is to try it out for yourself. This is what we are asking you to do during the DRC Research Experience.
4.3
Product benefits
Borg lists the following product benefits that he felt a journal had when using it in his own research ( pp.171-172):
1. 
It served as a reminder of past ideas and events which guided subsequent action;
2. 
It provided a record of plans and achievements which facilitated evaluation;
3. 
It supplied an account of events and procedures which allowed a more detailed write up of the study;
4. 
The journal allowed me to recall and to reproduce the thinking behind key decisions in my work;
5. 
The research journal comprised an instructive narrative of my professional growth;
6. 
The journal provided physical evidence of progress which gave me a sense of achievement and motivated me;
7. 
The journal provided an account of experiences and ideas which, when returned to, often sparked off further insights.
You will see from the above list that product benefits are primarily in the form of a record of what has happened, what thoughts you have had, what decisions you have made, and so on. At the same time, when looking back on this record, the products available in your journal entries may be used to spark new process benefits. Consequently, it should not be surprising that some of these items relate directly to the DRC course unit: Items 1-3 might be linked with Assignment Part 1, and Item 4 with Assignment Part 2. Further, Items 5-7 might be invaluable for Assignment Part 3.
4.4
Maintaining a Research(er) Journal

In the literature (e.g. Bolton, 2005; Borg, 2001; Moon, 1999, 2006), there is extensive advice about the different ways in which you might set about the task of maintaining a journal, advice which we think is useful for both the Research(er) Journal function and learning journal function identified above for the reflective element of this DRC course unit. 

The first point to make is that there is widespread recognition that some people find it easier to do than others and that reflection is not necessarily something that everyone is equally comfortable in verbalizing in a journal. We recognize this but believe the benefits of reflection in DRC are worth the struggle they represent for some of you. Second, there is no right or wrong way of writing a journal. Some researchers prefer to use what can be termed a ‘stream-of-consciousness’ approach whilst others prefer a more structured approach based on ‘controlled entries’. There are advantages and disadvantages to both approaches. One relatively simple controlled way of prompting and structuring your journal entries is by using questions – based on the behavioural, affective , and cognitive dimensions - such as:
· What happened? 

· What did I do during this DRC Step? 

· What was the outcome of my actions during it?
· What did it feel like? 

· What was my sense of my research process and progress during this DRC Step?

· Was I happy with the progress made? 

· What does it mean?

· How do I understand / make sense of all that has happened during this DRC Step? 
· What can I generalise from this?
More DRC-focused prompts can also be used, such as:

· What changes have I had to make to my Research Plan? 

· Why have I had to make changes to my Research Plan?

And it never hurts to have a final, catch-all prompt such as:

· Any other comments / reflections?
It is a good idea to record a date for each entry you make in your journal, and also occasionally to write down more mundane events and tasks that have been achieved, thereby providing context for the more interesting observations in your journal entries.

 Another way of thinking about the reflections-in-action that you produce for your entries for Steps 1 -10 is to relate this 10-step process back to the reflective practitioner starting point discussed above. The activities you undertake during this 10-step process can, without too much wriggling, be linked to the four stages commonly identified in reflective practice:
	Reflective Practice
	Pilot Study

	Step 1
	Identifying a problem, challenge, etc
	Step 1

	Step 2
	Understanding the problem or challenge, and formulating an intention to respond to the problem, challenge, etc
	Step 2?

	Step 3
	Planning action to respond to the opportunity or challenge you have identified
	Steps 3-5?

	Step 4
	Acting on the plan you have formulated
	Steps 6-9?


Fig.7: Comparing the reflective steps and the DRC Research Experience steps
4.5
Maintaining your DRC Research(er) Journal
Once the research process starts (i.e. once you begin Step 1 of the 10-step process), you need to begin your reflections on that process. We have structured the Research(er) Journal
 entry templates we provide for each of the 10 Steps in the Pilot Study using the questions listed above, namely:

· What happened? (which may produce a mini-narrative)
· What did it feel like? (which addresses the affective aspect which includes ‘anxiety’ for example which Borg discusses at some length)
· What does it mean? (which can be understood as the interpretive part).
You should not feel constrained by our templates however. Step by step, these completed entries will develop into a corpus of reflective data (reflection-in-action) which you can then critically examine (reflection-on-action). Through such examination, you should be able to identify key aspects of your experience including the elements of your developing researcher competence (for Assignment Part 3). 
5.
Reflexivity

5.1
Different types of research
Richard’s brother Michael is a plant geneticist whose research involves the use of DNA analysis to inform our understanding of the plant world as well as conservation issues with particular species. Most of his research involves the same process: he takes a sample of the plant concerned, he analyses its DNA according to a set procedure, and he uses this DNA profiling to inform his profession about that plant’s classification characteristics and significance in terms of bio-diversity. Michael brings substantial bio-genetic competence to this kind of research but for his work to be of value to his profession, it needs to be conducted in such a way that the results can be replicated time and time again by other similarly trained scientist performing the same procedure on a sample of the same plant. In other words, Michael’s identity in the research is that of competent scientist and he could be replaced by any other similarly competent scientist. Further, although DNA analysis and bio-genetics do not stand still, the actual time of Michael’s experiments is not significant: the experiment, if it is to be of value, needs to be replicable tomorrow, next week, next year, and so on until the advances in science change the ground rules for the experiment. Finally, the location of Michael’s experiments is important only insofar as it is a suitably equipped and maintained laboratory: the experiment could be repeated in any similarly equipped and maintained laboratory.
Richard’s doctoral research explored a 10-year, distance learning development project in which the University of Manchester (School of Education) was involved in the development of the Hellenic Open University in Greece. Richard was the Manchester co-ordinator of this project. From 1997-2001 he spent many weeks at a time in Greece working on this project with a close group of Greek colleagues. It represented a personal and professional development space for him as well as becoming the educational context on which he chose to base his doctoral studies. In contrast to Michael’s research, Richard’s identity in his research was multifaceted (he was involved as a project co-ordinator in the project he was researching). Thus, if another educational researcher specialised in distance education had replaced Richard as the researcher into this project, all of Richard’s experiential understandings of the project would not have been available to the research project. If Richard (whose Greek language skills were basic) had been replaced as both co-ordinator and researcher by a Manchester colleague whose Greek skills were much higher, not only would the co-ordination experience have been different but so too the insights brought to the research process vis-à-vis the Greek context etc. Thus, researcher identity matters in this kind of research. Similarly, the time matters – this project was developing then and only then. It simply cannot be repeated. And in the same way, location / context is critical – the research was based on collaboration between Manchester and the HOU and cannot be replicated by looking at Manchester’s elearning collaborations in China for example.

Neither Michael’s research nor Richard’s is better than the other. They are just different types of research (i.e. science and social science), the former working towards, and valuing what might be termed, absolute truths, the latter working towards, and valuing what might be termed, contextualised or partial truths. 
The management of the particularities, subjectivities, contextualities is key to the rigour of Social Science research. Such rigour is provided in major part by the notion of reflexivity and the researcher’s handling of it. Most educational research – regardless of whether it is primarily numerical (i.e. quantitative) or verbal (i.e. qualitative) in basis – is closer to Richard’s study than his brother’s. For sure, reflexivity is key for most educational researcher and for most educational researchers, and this includes DRC participants. Reflexivity can be defined in many ways but for now and for our present DRC concerns, we can define it thus:
Reflexivity includes a recognition by the researcher that their influence on, and understanding of, their research will be unique (because they are unique and their involvement with the particular context being researched is unique). A reflexive stance is to recognise one’s unique influence and understanding when undertaking research and when writing about this research (e.g. in the DRC assignment and dissertation).

Many of you will be undertaking Social Science research – for both this DRC course unit and your Dissertation – which can be characterised as highly-situated, practitioner-research. Further, our experience suggests that more of you will use qualitative than quantitative methods whilst exploring some aspect of your professional practice. However, regardless of whether your research is qualitative or / and quantitative in character, the handling of your reflexivity will be key to the rigour of your work. Reflexivity needs to be carefully distinguished from reflection (which has been the main topic of this resource). Several initial points can be made here prior to the more in depth discussion of reflexivity later in the course unit).
5.2
Focusing on reflection
First, in situated, practitioner-based research, the researcher needs to strive for maximum transparency throughout the process of planning and undertaking the research as well as in the ways in which they present / report this research subsequently. They need to be transparent about what they did and why they did it (and here the reflection on the process and progress of the research is crucial). This is where your step-by-step Researcher Journal entries will be invaluable.
Second, because you (in your practitioner-as-researcher role) are exploring some aspect of your practice (or, more broadly stated, of your professional context), it is often neither easy nor appropriate to predict what might be learned and what might occur through the process of exploration. The key word here is that your research may be exploratory in character. You will need to record when decision points were reached, and on what basis you made the decisions you did, and took the actions you did, and you need to make it explicit to yourself and your potential readers that you were aware of what the possible consequences. Once again, this is where your step-by-step Research(er) Journal entries will be invaluable.
Third, all researchers - but especially relatively-inexperienced researchers or those researching in unfamiliar areas or using unfamiliar methodologies - need to reflect not only on the progress and process of their research but also on their experience of being the researcher conducting the study. This is where your reflections-on-action review of your Research(er) Journal entries will be invaluable.
5.3
Focusing on reflexivity
There is more to transparency than the above points however. In situated, practitioner research, the research process is informed and influenced by the researcher’s professional and contextualised understandings as well as by their researcher competence. Thus, there is need for transparency about the ways in which your subjectivities have informed and influenced the research process. This is where reflexivity comes in, i.e. the realisation of the critical role of, and the need for maximal transparency about, the researcher’s subjectivities vis-à-vis the research study.

For example, imagine that you are engaged in some research activity such as observing and videoing classes in your institution, or interviewing and recording your colleagues discuss their attitudes towards newer technological possibilities. Although the resulting data (i.e. the video tapes and interview transcriptions) are available for other researchers (e.g. Juup and Richard), the insights that you - as both an insider in the context being researched and as the research who generated these data - would bring to these data potentially very different perspectives and insights than Richard or Juup. You would have understandings which were subjective. It is this subjectivity about which you need to be reflexive. Similarly, your identity – in terms of gender, age, cultural and linguistic background, political persuasion potentially inform your understandings of these data and the contexts from which they were generated. Again, this represents subjectivity which needs to be handled reflexively.
We can then extend the above aspects of subjectivity / reflexivity from the research process to the understandings resulting from it (what would traditionally be termed ‘the findings’). Thus, the researcher needs to be able to identify what they have learned through the study and how and why they know this to be of value. This is another exercise in reflexivity, in the management of subjectivities. Both aspects of reflexivity might be managed also through your Research(er) Journal entries. 

5.4
Concluding advice
Reflexivity is a tricky concept and a tricky area of developing researcher competence. For now, it may be sufficient to note the difference between reflection and reflexivity and to begin to think about how these two similar but different lenses might apply to your research activities for the DRC course unit.
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� Language Teacher Education, i.e. the group of tutors that design and deliver the MA programmes.


� By extension, we tend to see ourselves a reflective practitioners vis-à-vis our language teacher educator role as tutors and course designers on these MA programmes.


� There is an extensive literature on these elements as theorised influentially by Dewey (1933) and Habermas (1971), as explored re experiential learning by Kolb (1984) and Boud et al. (1985), and as linked to the reflective practitioner stance in professional development by Schön (1983, 1987). More recent works include: Bolton (2005) and Moon (1999, 2006). There are many more works in this area as library and GoogleScholar searches will very promptly demonstrate.


� For our current purposes, it may be simplest to view introspection as an approximate synonym for the kind of reflection discussed earlier. Introspection is used here because of the link to introspective research methods generated by the term diary study.


� Sometimes MA participants undertake Dissertation work which has a centre of gravity which is more conceptual or practical than empirical in character and therefore the way in which they would introspect might differ from an empirical study. Also, note that any entries you make in your Dissertation Logbook (if you choose to use one) can be viewed as contributions towards such a research diary.


� This section has adapted from the resource produced by Juup for EDUC7009, The Psychology of Language Learning course unit.


� This article is available to you electronically via the JRUL ejournal collection.


� Confusingly, we referred to these prompts as a Reflective Log, terminology we are now in the process of removing form all the EDUC7010 documents (so please ignore this terminology if you encounter it somewhere before we have removed it from that location).
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